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1. Definitions, Rationale and Ethos
The DfE’s statutory requirements mean schools must teach Relationships Education, Health Education, and Online Safety, ensuring pupils learn the knowledge and skills needed to keep themselves safe, healthy, and able to form positive relationships.
In addition to the statutory requirements, our school has chosen to teach age‑appropriate, non‑statutory sex education, focusing on preparing pupils for the physical and emotional changes of puberty and supporting their transition to secondary school.
We define ‘relationships education’ as the teaching of knowledge, skills and attitudes that enable children to build healthy, respectful, and safe relationships with peers and adults. We define ‘sex education’ as learning about human reproduction, conception, and birth, taught in an age‑appropriate and factual way.
We believe RSHE is important for our pupils and school because it equips children with the vocabulary, confidence, and understanding to recognise healthy and unhealthy behaviours, seek help, respect others, and navigate an increasingly complex online and offline world.
We ensure RSHE is inclusive and meets the needs of all pupils, including those with SEND, by adapting teaching approaches, providing visual and concrete resources, pre‑teaching vocabulary, and working closely with families and the SEND team to ensure accessibility.
RSHE fosters equality by promoting respect for all, challenging stereotypes, and ensuring teaching reflects the diverse families and communities our pupils belong to.
The intended outcomes of our programme are that pupils will:
· know and understand how to keep themselves safe, how their bodies change, what healthy relationships look like, and how to seek help.
· Understand they have a right to feel safe, be respected, and have their personal boundaries recognised.
· Understand they have a responsibility to treat others with kindness, respect boundaries, and keep themselves and others safe.
· Develop the skills of communication, empathy, decision‑making, and recognising and reporting concerns. 
· Develop the attributes of confidence, resilience, respect, and responsibility.
Statutory Requirements:
As a maintained primary school, we must provide relationships education to all pupils under section 34 of the Children and Social Work Act 2017.
We are not required to provide sex education, but we do need to teach the elements of sex education contained in the science curriculum. 
In teaching RSHE, we must have regard to guidance issued by the secretary of state, as outlined in section 403 of the Education Act 1996.
We must also have regard to our legal duties set out in:
· Sections 406 and 407 of the Education Act 1996
· Part 6, chapter 1 of the Equality Act 2010
· The Public Sector Equality Duty (as set out in section 149 of the Equality Act 2010). This duty requires public bodies to have due regard to the need to eliminate discrimination, advance equality of opportunity and foster good relations between different people when carrying out their activities

2. Roles and Responsibilities
The RSHE programme is led by Mrs Victoria Page, alongside the Senior Leadership Team and the governing body.
It is taught by class teachers, teaching assistants, and where appropriate, trained external specialists who enhance but never replace teacher‑led provision.
Teaching staff receive RSHE training on statutory requirements, safeguarding, inclusive practice, and responding to pupil questions to support pupils with accurate information, sensitivity, and confidence.
Staff are responsible for:
Delivering RSHE in a sensitive way
Modelling positive attitudes to RSHE
Monitoring progress
Responding to the needs of individual pupils
Pupils:
Pupils are expected to engage fully in RSHE and, when discussing issues related to RSHE, treat others with respect and sensitivity.
3. Curriculum Design
We have embedded the Department for Education’s guiding principles for RSHE by ensuring teaching is age‑appropriate, evidence‑based, inclusive, and rooted in safeguarding.
Our RSHE programme is an integral part of our whole‑school PSHE education provision.  RSHE focuses on teaching the fundamental building blocks and characteristics of positive relationships including:
Families and people who care for me
Caring friendships
Respectful relationships
Online relationships
Being safe
Physical health
Mental wellbeing
Human reproduction (Year 6)
It is planned and delivered through discrete PSHE lessons, cross‑curricular links, assemblies, and responsive teaching linked to safeguarding themes.  RSHE is matched to the needs of our pupils by using assessment, pupil voice, and safeguarding trends to inform planning.
We ensure an inclusive RSHE programme by representing diverse families, identities, and experiences, and ensuring all pupils see themselves reflected in the curriculum.
An age‑appropriate RSHE programme is planned by sequencing learning from simple to more complex concepts, following developmental readiness rather than chronological age alone. We use the curriculum mapping tool and programme of study published by The PSHE Association. An overview of learning in each year group can be found in our RSHE curriculum map, available on the school website.  Lessons will be adapted by task, resource, adult support, and outcome to ensure all pupils can access and succeed in learning.  Learning about RSHE in PSHE education lessons will link to and complement learning in science, computing, safeguarding, and mental health education.  RSHE will be assessed through teacher observation, discussion, and recorded work.
See appendix 1 for an example of our Curriculum Map.
4. Safe and Effective Practice
We ensure a safe learning environment by establishing clear ground rules, using distancing techniques, and creating a climate of trust and respect.  Pupils’ questions are answered by providing factual, age‑appropriate information, clarifying misconceptions, and signposting to trusted adults.  If a pupil’s question goes beyond the sex education covered by the school, or relates to sex education from which they have been withdrawn, the teacher will acknowledge the question sensitively and explain that it will be addressed at an appropriate time or with parental involvement.
Teachers and pupils agree ground rules by co‑creating expectations for respectful listening, confidentiality boundaries, and appropriate language.  Distancing techniques such as scenarios, characters, and case studies are used because they allow pupils to explore sensitive issues safely and without personal disclosure.  Pupils are able to ask questions anonymously by using a question box. All staff teaching RSHE are supported by the RSHE Lead, DSL, and ongoing professional development.
5. Openness and Engagement with Parents and Other Stakeholders
Parents are informed about the RSHE policy through curriculum newsletters, consultations, and the school website.  The policy is available to parents through the school website and on request from the school office.  We are committed to openness with parents through communication, transparency about curriculum content, and opportunities for discussion.  We work closely with parents to ensure they are fully aware of what is being taught, and provide additional resources and support through MCAS, information leaflets, and access to teaching materials.  To see materials used to teach RSHE, parents can request copies or view them during curriculum information sessions.  We notify parents when RSHE is taught, by sending advance curriculum letters outlining content. Further letters are sent for Year 6 sex education sessions.  
Governors contribute to the RSHE policy and are informed about the curriculum through regular reports, policy reviews, and curriculum monitoring.
Pupil voice is used to review and tailor our RSHE programme to match the different needs of pupils through surveys, class discussions, and school council feedback.
6. Right to Withdraw from Sex Education
Parents/carers have the right to withdraw their child from sex education, but not from statutory Relationships Education, Health Education, or the Science curriculum.  If a parent/carer wishes to withdraw their child from some or all of sex education, they can contact the Headteacher who will discuss the request, explain the curriculum, and record the decision.  The school will fulfil its responsibility to ensure children withdrawn from sex education receive purposeful education during the withdrawal period by providing supervised alternative learning.
7. Safeguarding
The RSHE policy supports our school’s approach to safeguarding and links to other policies and statutory and non‑statutory guidance for schools, including the Child Protection Policy, Online Safety Policy, Keeping Children Safe in Education (2026), and Working Together to Safeguard Children.
Teachers are aware that effective RSHE can at times lead to a disclosure of a child protection issue and respond in line with safeguarding procedures.  Teachers will consult with the designated safeguarding lead immediately if a disclosure or concern arises.  
The protocol for inviting visitors/external agencies into lessons is that they must be approved by SLT, follow school safeguarding procedures, and never teach new or sensitive content without a teacher present.  Visitors/external agencies supporting the delivery of RSHE will be required to adhere to the school’s safeguarding policy and the planned curriculum.  If a visitor/external agency receives a disclosure from a pupil, they will follow the school’s safeguarding procedures and report directly to the DSL. The school remains responsible for what is said to pupils. This includes making sure that any speakers, tools and resources used don’t undermine the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs.  
We will:
Make appropriate checks and engage with external agencies to make sure that their approach to teaching about RSHE is balanced, and it and the resources they intend to use:
· Are age-appropriate
· Are in line with pupils’ developmental stage
· Comply with: 
· This policy 
· The Teachers’ Standards 
· The Equality Act 2010 
· The Human Rights Act 1998 
· The Education Act 1996 
Only work with external agencies where we have full confidence in the agency, its approach and the resources it uses
Make sure that any speakers and resources meet the intended outcome of the relevant part of the curriculum
Review any case study materials and look for feedback from other people the agency has worked with 
Be clear on: 
· What they’re going to say
· Their position on the issues to be discussed 
Ask to see in advance any materials that the agency may use  
Know the named individuals who will be there, and follow our usual safeguarding procedures for these people 
Conduct a basic online search and address anything that may be of concern to us, or to parents and carers
Check the agency’s protocol for taking pictures or using any personal data they might get from a session 
Remind teachers that they can say “no” or, in extreme cases, stop a session  
Make sure that the teacher is in the room during any sessions with external speakers  
Share all external materials with parents and carers
We won’t, under any circumstances:
Work with external agencies that take or promote extreme political positions
Use materials produced by such agencies, even if the material itself is not extreme 
8. Monitoring, Reporting and Evaluation
The school’s RSHE provision is monitored and evaluated by the RSHE Lead and SLT and reported on by the Headteacher to governors.
Assessment of RSHE contributes to evaluation through evidence of pupil progress, teacher reflection, and pupil feedback.
The contribution of visitors and external agencies is monitored and evaluated by the RSHE Lead to ensure quality and safeguarding compliance.
Pupil voice is influential in adapting and amending planned learning activities to ensure relevance, accessibility, and impact.
Appendix 1
Please see below our Curriculum Map:
	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Year 1
	Making friends: Playing and learning together
	Mental Health and Wellbeing
	Celebrating me, you and our families
	Safety at home
	Being healthy
	Showing kindness to ourselves and others

	Year 2
	Mental Health and Wellbeing
	Keeping safe online
	Me, my body and staying safe
	Money and work
	Safety outside home
	Looking back and moving on

	Year 3
	Me, my friends and belonging
	Mental Health and Wellbeing
	Building healthy habits
	Making choices online
	Keeping safe out and about
	Looking out for each other

	Year 4
	Mental Health and Wellbeing
	Exploring ways to manage risk
	Forming respectful relationships
	Money matters and news literacy
	Me, my body and growing up
	Families and growing together

	Year 5
	Friendships, stereotypes and bullying
	Mental Health and Wellbeing
	Positively engaging with our world
	Respecting boundaries
	Safe connections online
	Embedding healthy habits and learning first aid

	Year 6
	Mental health and wellbeing
	Managing money and online spending
	Changes in puberty (and sex education)
	Drug education: assessing risk and managing influences
	Developing our AI literacy
	Looking to the future
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Programme of Study
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#schools might also choose fofeach abot how fomanage asthmaatfacks, allergic eactions, @
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15, how ext andimagesin the mediaand online can ba maripuiated or fabricate trategies o rficaly
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sirategies for evluafing onlieralationsips,recognising isks, harmful confant and confact ow fo
report concams o rusted aduts and rlable sources of support | OSA2
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oncerns hem oniin; when, why, and how foreport concerns orne  WOTI




image15.png
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1. advantoges and disachantogesof diferentweys of paying for tings.
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Careers education: aspirations, learning and work
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